Missouri State University Department of Childhood Education and Family Studies

Initial Elementary Education Program

ELE495-496---Teacher Work Sample Assignment
Assessment and Rubric

Date Due: _________________________

TEACHER WORK SAMPLE (TWS)
ASSIGNMENT GUIDE 

This assignment meets ACEI Standards 1.0, 3.1-3.4, 4.0, 5.1, 5.2
Overview

This assignment assesses your knowledge and skill in implementing teaching processes identified by research and best practice as fundamental to improving student learning.  Through this performance assessment, you will document and provide credible evidence of your ability to facilitate learning in your students.  This assignment will be assessed by Missouri State University education student teaching supervisors, faculty, or administrators.  For any TWS that does not score at the acceptable level (2) in all categories on the scoring rubric, the student teacher will be expected to make changes and comply with the remediation provided by the score person.  In certain circumstances, a student teacher may be required to “redo” the TWS.  See the “redo” list provided at the end of this section.            

Outcome

The outcome of the TWS process is a TWS report that will help you document the extent to which you have impacted student learning in your classroom. The report will include 6 sections based on a unit that you will develop consisting of 5 or more lessons.  

Process Summary
Before you teach the unit, you will:

1. Identify a content area and learning goals based on your state content standards

2. Create assessments including a pre-test  designed to measure student performance before instruction (Assess Prior Knowledge); create a post-test to assess student learning (ideally the pre-test and post-test match) 
3. Plan for your instruction based on the results of the pre-test (you may need to adjust the learning goals based on pre-test results)
After you teach the unit, you will 
4. Analyze student learning 

5. Reflect upon and evaluate your teaching as related to student learning.  

Assignment Summary
A summary of the TWS process is listed below.  A more detailed description of each numbered section of the TWS report appears on the following pages.  
1. Identify a unit topic with your cooperating teacher.  Choose a topic from the core content subjects of Communication Arts (no spelling or handwriting units), Mathematics, Science/Health or Social Studies.
2. Prepare a work sample by:

· describing the teaching context for your classroom including relevant factors that affect the teaching-learning process

· identifying unit learning goal(s) and objectives based on Missouri Grade Level Expectations (or your own state standards if you are student teaching in a state other than Missouri.)  
· creating assessments designed to measure student performance before (pre-test), during (formative assessment) and after (post-test) the lessons
· designing instruction (lessons) based on your overall unit learning goal and objectives.

3. Teach the lessons you have prepared.

4. Report results:

· report student learning using the results from the post-tests,

· reflect upon and evaluate your teaching and analyze what caused students to learn.

5. Finalize the preparation of your TWS using the format guidelines below.

6. Submit a hard copy of your TWS to your student teaching supervisor and post an electronic version to STEPS by the due date assigned.
Required Format:  Create your report as a Word document using the TWS Template by completing the Cover Page format and Sections’ headings listed below; when your TWS is complete, save it as a PDF file to post in STEPS.
Cover Page (1 page) Include 
· your name 
· your school
· grade level taught
· subject and topic taught--the content area for the Teacher Work Sample must be language arts, math, science, or social studies. Indicate other content areas that are incorporated into the lessons within the Lesson Plans

· date of completion of the TWS 
· your campus (Springfield, West Plains, Neosho)
· check the template to be sure every page is numbered including lesson plans and student work samples
· change the header and check the template to be sure every page, including lesson plans and student work samples, shows your last name comma first name
1. Contextual Factors---list and describe the local factors that may influence learning and teaching related to community, school system and school factors, classroom characteristics and individual student differences 

2. Learning Goals---include a list of unit Learning Goals, GLEs (or your own state standards if you are student teaching in a state other than Missouri) and Objectives.  Cut and paste learning goals and objectives into daily lessons plans
3. Assessments---include a unit pre-test and a post-test including the prompts, and/or student directions and criteria for judging student performance (e.g., scoring rubrics, observation checklist, rating scales, item weights, answer key).
4. Design for Instruction (Lesson Plans)--- At a minimum each lesson plan must include a learning goal(s) and relevant objectives, materials list, context/accommodations, teacher content knowledge, introduction, learning activities, formative assessment(s), closure and reflection.  Consider the content and consult your University supervisor and cooperating teacher for advice on the most appropriate lesson plan format.    
5. Analysis of Student Learning---Include tables and graphs to report the performance of the whole class, one sub-group and one individual (use the table format below).  A few samples of student work should be included. Be selective and make sure your attachments provide clear evidence of your performance or student learning. 
6. Reflection and Self Evaluation---Include a reflective analysis of student assessment data and your performance as a teacher.  
Length. The total length of your document (excluding lesson plans and student work samples) should be 25 pages or less, 12-point font, 1” margins.
References and Credits. If you referred to another person’s ideas or material in your narrative, you should cite these in a separate section at the end of your narrative under References and Credits. You may use any standard form for references; however, the American Psychological 
Association (APA) style is a recommended format (explained in the manual entitled “Publication Manual of the American Psychological Association”).

Anonymity. To ensure the privacy of students in your class, do not include any student names in any part of your TWS.

Comprehensiveness of the TWS. All TWS must be submitted in complete form including required cover page, assessments and answer keys, lesson plans, tables, graphs, student work samples, reflection, etc. Incomplete TWSs will be returned to the candidate to do over. 
DO OVER LIST:

The following TWSs will not be scored; they will be returned to correct or, if necessary to DO OVER:

· Communication Arts TWS based on a handwriting or spelling unit---Do over
· Unit of less than 5 lessons---Do over
· Not professionally written (grammar/usage, punctuation, spelling, clarity of meaning, difficult to follow and does not address prompts, etc.)---Rewrite
· Areas in which performance is “unacceptable” based on TWS scoring rubric---Remediation Conference 
Suggested timeline for completing TWS template:
	Week
	Task

	1-2
	Research and write context statement

	3-4
	Identify GLEs, Learning goals, Objectives, 

	4
	Develop and give pre-test

	5
	Analyze pre-test data, develop post-test and lesson plans with daily adjustments

	6-8
	Teach lessons, give post-test

	7-9
	Analyze pre-post test results; write post-test analysis and reflection

	8-10
	Post TWS to STEPS and turn in hard copy


1.  Contextual Factors
The teacher uses information about the learning-teaching context and student individual differences to set learning goals and plan instruction and assessment. 

Provide the information for each of the bulleted items/factors in each of the three sections below.  Then, in one paragraph, write an explanation predicting how you think the bulleted factors listed below in a) Community, School System and School Factors; b) Classroom Characteristics; and c) Individual Differences may affect your planning, teaching, and student learning with regard to your unit.  Write about any supports and challenges that you address in the bulleted lists that may affect instruction and student learning.  Use the information you have researched for the bulleted items below to generate your predictions and their effect on your unit.  

Community, School System and School Factors

Geographic Location

· Rural/Urban

· List unique features of community (industrial, agricultural, tourism, professional economic base)

· List contributions of community to school (School buddies, caring communities, community partners, etc.)

School System

· Name of school system (e.g. Springfield R-XII)

· Number of students in school system

· Number of students in school system on free or reduced lunch

School

· Name of school 

· Grades served in your school

· Student enrollment

Classroom Characteristics

Students

· Grade level

· Boys/girls ratio

· Age range

· Ethnicity (give or estimate numbers of African-American, Hispanic, Asian, etc.)

· Socio-economic Profile (% students in classroom on free or reduced lunch)

· Reading Achievement (% above average or advanced;  % average or intermediate;  % below average) Based on (assessment used to determine reading achievement)
· Mathematics Achievement (% above average or advanced;  % average or intermediate;  % below average) Based on (assessment used to determine mathematics achievement)

Classroom Organization

· Homogeneous/ Heterogeneous/ Self-contained/ Team Teaching/ Departmentalized/ Parallel, Other

· Resources (Television, Classroom library, Number of computers in classroom, SMART Board, projection system, etc.)  List other resources such as math and science manipulative materials, instructional aides, parent volunteers, curriculum coaches, resource teachers, etc.
· Parental Involvement (Parent classroom volunteers, classroom newsletter, family-student interactive learning kits)

· Classroom website; school website

Individual Differences

· Students attending pull-out or supplementary programs (number in Title 1 Reading, gifted, early intervention program; list other programs)

· Language proficiency (number native English speakers, number bilingual non-native English speakers, number non-English speakers) 
· Students with Individual Education Plans (number with IEP or 504 plan; number blind or visually impaired; deaf or hearing impaired)

· Non IEP students that are behaviorally or academically challenged

· Developmentally delayed, emotionally or behaviorally disordered; learning disabled, physically disabled

· Other

2. LEARNING GOALS

The teacher sets significant, challenging, varied, and appropriate learning goals based on learning-teaching context and student individual differences.
1. Unit Topic:  Identify a unit topic with your cooperating teacher.  Choose a topic from the core content subjects of Communication Arts (no spelling or handwriting units), Mathematics, Science/Health or Social Studies.
· Name your unit topic and briefly summarize its storyline and real world connections. 

2. Learning Goals:  
· List two to three learning goals (LGs) (not the activities) for your unit.   Base LGs on the GLE concept(s) that will guide the planning, delivery, and assessment of your unit. These goals should define the information/concepts you expect students to know and the skills students should be able to do at the end of the unit. 
· Be sure each learning goal is:  (see Lesson Plan section of the rubric.)
· significant---how does the goal address important and meaningful concepts and skills, 
· challenging---how does the goal provide opportunities for higher level and critical and creative thinking skills and problem solving 
· varied---how does the goal address a variety of content and skills 

· appropriate---how is the goal developmentally appropriate and standards-based. 
Number each learning goal (LG 1, LG 2, etc.) 

3.  GLEs:  Align GLEs (or your own state standards if you are student teaching in a state other than Missouri) with learning goals by writing the full text of the GLE (Strand title; big idea {info in the top gray bar}; concept; grade level expectation {in cell}) under the learning goal to which it aligns.  Add your local school curriculum goal below the corresponding GLE as needed.
Objectives:  Develop at least five objectives/outcomes that move students toward achievement of the unit learning goals.  List the objectives/outcomes under the respective LG and GLE.  A learning objective/outcome states more specifically what students should be able to do in observable and measurable terms. These objective/outcomes are to be the same as those in your daily lesson plans.  The objectives should be varied and challenging and reflect levels of Bloom's Taxonomy and DOK.  Number each objective with its Learning Goal as follows: (LG 1.1, 1.2, 1.3 and LG 2.1, 2.2, etc. - this indicates Learning Goal #1 [ 1. = LG ] and Objective #1 [ .1 = Obj ], etc.)  You must use this Learning Goal/Objective numbering system for the daily lesson plans.  
3.  ASSESSMENTS---(pre-test/post-test)
The teacher uses multiple assessment modes and approaches aligned with learning goals to assess student learning before, during, and after instruction.

· Pre-test/Post-test:   Develop a pre-test and a post-test including the prompts and/or student directions.  Ideally, the pre-test and post test match.  Pre-test should assess current student knowledge of the content and skills addressed in the learning goals and objectives.  (You will adjust the pre-test to create a post-test AFTER you have analyzed pre-test data and adjusted learning goals accordingly)  Test complexity must align with complexity of objectives/activities in lessons.  This means that the level of thinking required (DOK) and the types of questions on the pre- and post-test must be similar to the level of thinking indicated in the unit GLEs and that students will experience in lesson activities. When planning and teaching specific lesson content, be sure that content is assessed and that the pre- and post-test items are of similar complexity as the lesson content.
· Assessment Criteria:  Develop criteria for judging student performance (e.g., answer key, scoring rubrics, and observation checklist, rating scales). Code on the pre- test key or scoring rubric, the learning goal(s) addressed by each item and the point value for each item.
· Scoring:  Indicate how each form of assessment you have selected will be scored (e.g., 1-10 pts, + / -, A, B, C, pass/fail).

· Performance Criteria:  Determine the performance criteria for Advanced, Proficient, Basic, and Below-Basic performance levels and choose a passing cut score (the score that separates the passing scores from failing scores; the lowest passing score).  See Table on p. 9 for possible suggested percentages for each performance level.  These percentages can be changed to accommodate individual classroom scoring needs/preferences.
Administer Pre-test:  Administer the pre-test to students.  

Analyze Pre-test Data/ Evidence:  After administering the pre-test, analyze student performance relative to the learning goals and objectives. Describe the performance of the whole class, one sub-group and one individual by doing the following:
· Collect and score the pre-tests.  

· Enter the pre-test data in the table below.  Record data for whole class performance on each learning goal.  

· Make a bar graph depicting pre-test results of whole class performance on each learning goal. 

· Label the table and graph with a descriptive title telling what each one shows

· Label both axes of the graph (including vertical / “y” axis)

· If you have used color in your tables and/or graphs, print them in grayscale 

· Reflect on the pre-test data to determine knowledge and skill level of your class as a whole and individual student differences.

Table of Whole Class Pre-Test Results   

	Pre-test Results
	LG 1
	LG 2
	LG 3

	Advanced

86% and up
	
	
	

	Proficient

76-85%
	
	
	

	Basic

60-75%
	
	
	

	Below Basic

Below 60%
	
	
	


Write a Summary of Pre-test Results:  Based on the pre-test results and specifically citing the data above, what changes, if any, will you make to
a) learning goals  

b) objectives
c) assessments
d) lesson plans (including accommodations/modifications)
Adjust the Pre-Test to create the Post-test:  Based on the pre-test findings and subsequent adjustments to learning goals, adjust the pre-test to create an appropriate post-test and answer key including the prompts and/or student directions.  
Keep the post-test as similar to the pre-test as possible. 
· Assessment Criteria:  Develop criteria for judging student performance (e.g., answer key, scoring rubrics, observation checklist, rating scales). Code on the post-test key or scoring rubric, the learning goal(s) addressed by each item and the point value for each item.    
· Scoring:  Indicate how each form of assessment you have selected will be scored (e.g., 1-10 pts, + / -, A, B, C, pass/fail).

· Performance Criteria:  Determine the performance criteria for Advanced, Proficient, Basic, and Below-Basic performance levels and choose a passing cut score (the score that separates the passing scores from failing scores; the lowest passing score).  See Table on p. 9 for possible suggested percentages for each performance level. 
4.   DESIGN FOR INSTRUCTION---(lesson plans)
The teacher uses regular and systematic analysis of student learning (assessment results) to design instruction and make on-going instructional decisions for specific learning goals, student characteristics and needs, and learning contexts.
Plan lessons:  Design the lessons for your unit based on the pre-test data, learning goals and objectives, students’ characteristics and the learning context. Lessons should consist of a sequence of learning experiences/activities appropriate for your students to make meaning and help them master the unit learning goals and objectives. Use pre-test data, learning context information and student characteristics to design learning activities that meet individual and group needs, accommodate students with special needs and target needs of the grade level as indicated by previous Missouri Assessment Program assessments.

Your unit should be more than a collection of lessons on a topic.  It should consist of lessons that are carefully sequenced and connected with natural transitions that develop a storyline showing the connections between the content described in the learning goals.  Lessons should integrate process skills (e.g. social studies or science modes of inquiry, reading, writing, math, higher level thinking, problem solving) within the content.   Lessons should make connections with and apply to the real world and engage students in learning.      

Your lessons must include appropriate formative and summative assessments that inform you, the student, and parent of student learning progress.  
Pre-test data must be used to guide development of your unit/lessons. Include five or more lessons (not including pre- and post-tests) in your unit. The number of lessons in your unit should ensure that students will be able to demonstrate achievement of the learning goal(s) and objectives.  Use methods of instruction that are best practices for the content.  Lesson Plans must be typed and must have the headings listed below.  You may include additional headings as per your student teaching supervisor, CT and best practices for the content.
· Learning goal and objectives aligned to GLEs (or your own state standards if you are student teaching in a state other than Missouri; GLE abbreviations are sufficient; full text of GLEs are not necessary here).  Add your local school curriculum goal as needed.
· Teacher Content Knowledge (content the teacher should know/information the student will learn)

· Introduction/Anticipatory Set/Engage activities
· Learning activities that reflect a variety of instructional strategies/techniques. Be certain to tailor learning experiences to meet individual needs, learning styles, and developmental levels of all students.  

· Assessments/Closure of student learning during and/or following the activity (i.e., formative assessment). 

· Materials/technology you will need to implement the lesson 

· Context---Accommodations/ modifications for special needs learners that will be used to assist their learning during the lesson.  Describe accommodations/modifications based on your experience, your CTs input, and pre-test data.
· Reflection 
TEACH---Now, teach the lessons.  Engage all learners and monitor their learning.  Make adjustments to instruction as needed to meet group and individual student needs.  Give the post-test at the conclusion of the unit.  (Post-test test should not be included in the 5 lesson minimum.)
5.   ANALYSIS OF STUDENT LEARNING
The teacher uses assessment data to analyze and profile student learning and communicate information about student progress and achievement.
Analyze Post-Test Data/Evidence:  After administering the post-test, analyze the performance of the whole class, one sub-group and one individual relative to the learning goals and objectives by doing the following: 
· Collect and score the post-tests. 
Whole Class Analysis 

· Enter the whole class post-test data in the table below.  Record data for whole class performance on each learning goal.  

Table of Whole Class Post-Test Results  
	
	Pre LG 1
	Post LG1
	Pre LG2
	Post LG2
	Pre LG3
	Post LG3

	Advanced

86% and up
	
	
	
	
	
	

	Proficient

76-85%
	
	
	
	
	
	

	Basic

60-75%
	
	
	
	
	
	

	Below Basic

Below 60%
	
	
	
	
	
	


· Make a bar graph depicting whole class pre- post-test results for each learning goal. 

· Label the table and graph with a descriptive title telling what each one shows

· Label both axes of the graph (including vertical / “y” axis)
· If you have used color in your tables and/or graphs, print them in grayscale 

· Complete the following:
a) cut score for met vs. not met on your LGs
b) number and percent of  students who met all LGs 
c) number and percent of students who did not meet all LGs  
d) number and percent of students who met more LGs on post-test than on pre-test 
e) number and percent of students showing no change/regression in meeting LGs  
f) most improved LG

g) least improved LG

Summarize what these data show about student learning for the whole class.  Write a paragraph interpreting student learning and write another paragraph with your insights on effective instruction and assessment.
· Interpretation of Student Learning—Evaluate your performance as a teacher based on student learning results. Specifically cite the data that supports your ideas as you address the following:
a) Explain how you think your performance as a teacher resulted in specific good and poor student learning results. (Be sure to explain the poor achievement of students who demonstrated little or no gains.)
b) Explain what other circumstances and conditions (consider the Contextuals) you think resulted in good and poor student performance.  (Be sure to explain the poor achievement of students who demonstrated little or no gains.)
· Insights on Effective Instruction and Assessment—
a) Considering the most improved LG that you named above, identify the most successful learning activity/activities and provide a rationale by explaining plausible reasons for the success.

b) Considering the least improved LG that you named above, identify the least successful learning activity/activities and provide a rationale by explaining plausible reasons for the failure.

Sub-group Analysis
· Identify and write a brief justification for your choice of a sub-group within your class from the Individual Differences you described in the Contextual Factors of this report (e.g. gender, students in pull-out or supplementary programs such as Title 1 Reading, gifted, early intervention program; bilingual non-native English speakers, non-English speakers; students with IEP or 504 plan; blind or visually impaired, deaf or hearing impaired students; developmentally delayed, emotionally or behaviorally disordered; learning disabled, physically disabled; high performers/low performers per a particular subject area)
· Make two tables: one table for the sub-group that shows the pre/post-test results of the sub-group on each learning goal, and one table that shows the pre/post-test results for the remainder of the class. (You will be making a total of two tables.)
· Make two graphs for the sub-group, one that shows the pre/post-test results of the sub-group on each learning goal, and one that shows the pre/post-test results for the remainder of the class. (You will be making a total of two graphs.)
· Label all tables and graphs with a descriptive title telling what each one shows

· Label both axes of the graph (including vertical / “y” axis)

· If you have used color in your tables and/or graphs, print them in grayscale 

· Complete the following for sub-group and remainder of class:
a) cut score for met vs. not met on your LGs

b) number and percent of  students who met all LGs 
c) number and percent of students who did not meet all LGs  
d) number and percent of students who met more LGs on post-test than on pre-test 

e) number and percent of students showing no change/regression in meeting LGs  

f) most improved LG

g) least improved LG

Summarize what these data show about student learning for the sub-group compared to remainder of class.  Write a paragraph interpreting student learning and write another paragraph with your insights on effective instruction and assessment.

· Interpretation of Student Learning—Evaluate your performance as a teacher based on student learning results. Specifically cite the data that supports your ideas as you address the following:
a) How did the sub-group perform compared to the remainder of the class?

b) Explain how you think your performance as a teacher resulted in specific good and poor student learning results. (Be sure to explain the poor achievement of students who demonstrated little or no gains.)
c) Explain what other circumstances and conditions (consider the Contextuals) you think resulted in good and poor student performance.  (Be sure to explain the poor achievement of students who demonstrated little or no gains.)
d) As you reflect on the data, what have you learned about the sub-group of children?
· Insights on Effective Instruction and Assessment—
a) Considering the most improved LG that you named above, identify the most successful learning activity/activities and provide a rationale by explaining plausible reasons for the success.

b) Considering the least improved LG that you named above, identify the least successful learning activity/activities and provide a rationale by explaining plausible reasons for the failure.

One Individual 
· Identify an individual who demonstrates a different level of performance within your class. 

· Make a table showing pre-/post-test results of this individual on each learning goal.  
· Make a bar graph showing pre-/post-test results of this individual on each learning goal.

· Label the table and graph with a descriptive title telling what each one shows

· Label both axes of the graph (including vertical / “y” axis)

· If you have used color in your tables and/or graphs, print them in grayscale 

· Complete the following:
a) cut score for met vs. not met on your LGs

b) met or did not meet all LGs 
c) met more LGs on post-test than on pre-test 

d) showed no change/regression in meeting LGs  

e) student improvement percentage on each LG

f) most improved LG

g) least improved LG

Summarize what these data show about student learning for the individual.  Write a paragraph interpreting student learning and write another paragraph with your insights on effective instruction and assessment.

· Interpretation of Student Learning—Evaluate your performance as a teacher based on student learning results. Specifically cite the data and refer to student work samples that support your ideas as you address the following:
a) Explain how you think your performance as a teacher resulted in specific good and poor student learning results. (Be sure to explain evidence of poor achievement if little or no gain.)
b) Explain what other circumstances and conditions (consider the Contextuals) you think resulted in good and poor student performance.  (Be sure to explain evidence of poor achievement if little or no gain.)
· Insights on Effective Instruction and Assessment—
a) Considering the most improved LG that you named above, identify the most successful learning activity/activities for the individual and provide a rationale by explaining plausible reasons for the success.

b) Considering the least improved LG that you named above, identify the least successful learning activity/activities for the individual and provide a rationale by explaining plausible reasons for the failure.

Attach student work samples:  Choose and attach samples of the work of the student (pre-test, post-test, selected unit activities); be selective and choose work samples that provide clear evidence to support your interpretation of student learning including your impact on student learning.  

6. REFLECTION AND SELF-EVALUATION
The teacher reflects on his or her instruction and student learning in order to improve teaching practice.
· Implications for Future Teaching— 
a) Using your data and your experience teaching this unit, what will you do differently in planning the next time you teach this content?  Please be specific.

b) Using your data and your experience teaching this unit, what will you do differently in teaching the next time you teach this content?  Please be specific.

c) Using your data and your experience teaching this unit, what will you do differently in assessment the next time you teach this content?  Please be specific.

d) How did this project positively impact your thinking concerning teaching and learning?

· Implications for Personal Professional Improvement— 
a) Your school Professional Development Committee has asked you to make two suggestions for professional growth that you believe are critical to improving your ability to facilitate student learning of this content.  List these two specific suggestions and use your data to support your choices. 
b) Explain how these PD opportunities will improve your ability to facilitate student learning of this content. 
Teacher Work Sample Rubric

	TWS Section
	Rating →
Indicator ↓
	1
Unacceptable
	2
Acceptable
	3
Target
	Score

	Contextual Factors
	Knowledge of Community, School System, and School Factors

ACEI 5.2
	All prompts not addressed; minimal, irrelevant or biased information provided on the characteristics of the community, school system and school
	All prompts addressed; accurate information provided on the characteristics of the community, school system and school
	All prompts addressed; detailed and accurate information provided on the characteristics of the community, school system and school 
	

	Contextual Factors
	Knowledge of Classroom Characteristics

ACEI 3.1, 3.2, 3.4
	All prompts not addressed; minimal, irrelevant or biased information provided on classroom characteristics
	All prompts addressed; accurate information provided on classroom characteristics
	All prompts addressed; detailed and accurate information provided on classroom characteristics 
	

	Contextual Factors
	Knowledge of Students’ Individual Differences

ACEI 3.1, 3.2, 3.4
	All prompts not addressed; minimal, irrelevant or biased information provided on students’ individual differences
	All prompts addressed; accurate information provided on students’ individual differences
	All prompts addressed; detailed and accurate information provided on students’ individual differences 
	

	Contextual Factors
	Knowledge of Community, School System, School, Classroom, and Students’ Individual Differences

ACEI 3.1, 3.2, 3.4, 5.2
	Information from a section of Contextual Factors (including supports and chal​lenges) is missing; minimal, irrelevant, or biased information is used to predict how these factors may affect planning, teaching, and student learning; or no pre​dictions in paragraph
	Information from all three sections of Contextual Factors (including supports and challenges) is used to predict how these factors may affect planning, teaching, and student learning; accurate information is pro​vided in paragraph
	Information from all three sections of Contextual Factors (including supports and challenges) is used to predict how these factors may affect planning, teaching, and student learning; detailed and accurate information is provided in paragraph
	

	Learning Goals
	Alignment of Learning Goals, Objectives &
State Standards
ACEI 2.1-2.7,  3.1
	Not all goals and objectives are aligned with GLEs 
	
	All (100%) of the goals and objectives are aligned with GLEs 
	

	Learning Goals
	Measurable Objectives that Match Learning Goals
ACEI 3.1
	0-79% of the objectives are not stated in measurable terms or do not match learning goals.
	80-99% of the objectives are stated in measurable terms and most match learning goals. 
	All (100%) of the objectives are stated in measurable terms and match the learning goals. 
	

	Learning Goals & Assessment
	Assessment Alignment with
Learning Goals 
ACEI 4.0
	0-79% of learning goals are assessed in pre- and post-test; 0-89%  of assessment items match learning goals in com​plexity; passing scores not indicated
	80-99% of learning goals are assessed in pre- and post-test; 90-99% of assessment items match learning goals in com​plexity; passing scores indicated
	All (100%) learning goals are assessed in pre- and post-test; all (100%) of assessment items match learning goals in com​plexity; levels of mastery indicated
	

	Learning Goals & Assessment
	Clarity of Assessment,  Scoring and Performance Criteria 
ACEI 4.0
	0-79% of the learning goals are coded on the answer keys;  0-79% of item point values are shown on pre- and post-tests; 
	80-99% of the learning goals are coded on the answer keys;  80-99% of item point values are shown on pre- and post-tests; 
	All (100%) learning goals are coded on the answer keys;  all (100%) of item point values are shown on pre- and post-tests; 
	

	Assessment
	Prompts and Student Directions
	0-79% of assessments include clear, concise prompts/ student directions; however, 0-89% of assessment items are clear and well written
	80-99% of assessments include clear, concise  prompts/ student directions; however, 90-99% of assessment items are clear and well written
	All (100%) of assess-ments include clear, concise  prompts/ student directions; All (100%) of assessment items are clear and well written 
	

	Lesson Plans
	Lesson & Formative Assessment  Alignment with
Learning Goals and Objectives (GLEs)
ACEI 2.1-2.7, 3.1
	Not all learning goals/ objectives are ad-dressed in lessons; 0-79% of learning activities, assignments, re​sources, & formative assessments address learning goals/objectives
	All (100%) of learning goals/objectives are addressed in lessons; 80-94% of learning activities, assignments, re​sources, & formative assess​ments address learning goals/objectives
	All (100%) learning goals/objectives are addressed in lessons; 95-100% of learning activities, assignments, re​sources, & formative assess​ments address learning goals/objectives
	

	Lesson Plans
	Lesson and Unit

Structure
ACEI 1.0, 3.1, 
	Lessons within the unit are not logically organized; relationships between lessons not evident; no transitions between lessons; content storyline is not evident
	Lessons within the unit have some logi​cal organization; unit consists of a collection of 5 related lessons that do not form a clear content storyline; lesson transitions remind students of the previous activity   
	All lessons logically organized in the unit; natural transitions between lessons explicitly show how concepts in previous lessons relate to the current lesson; an accurate unit content storyline is developed within lessons and throughout the unit
	

	Lesson Plans
	Use of Variety of
Instruction and Activities
ACEI 1.0, 3.1, 3.2, 3.3, 3.4, 4.0
	0-79% of instruction and activities is varied and are of high quality; differentiation and/or enrichment is not evident
	80-94% of instruction and activities have variety and are of high quality and are appropriate to meet the needs of most students
	95-100% of instruction and activities have significant variety and are of high quality; appropriate differentiation for diverse learners and enrichment activities throughout
	

	Lesson Plans
	Use of Variety of
Assignments and Assessments
ACEI 1.0, 3.1, 3.3, 3.4, 4.0
	0-79% of assignments and assessments are varied and of high quality; differentiation is not evident  
	80-94% of assignments and assessments have variety and are of high quality and are appropriate to meet the needs of most students
	95-100% of assignments and assessments have significant variety and are of high quality; appropriate differentiation for diverse learners
	

	Lesson Plans
	Use of Variety of
Resources
ACEI 1.0, 3.1, 3.3, 3.4, 4.0
	0-79% of resources are varied and are of high quality; resources for differentiation and/or enrichment are not evident
	80-94% of resources have variety and are of high quality; resources are appropriate to meet the needs of most students
	95-100% of resources have significant variety and are of high quality; resources for differentiation and enrichment are evident
	

	Summary of Pre-Test Results & Lesson Plans
	Use of
Pre-Assessment Data and Accommodations Based on Individual Needs of Students
ACEI 3.2, 4.0
	0-79% of pre-test results have been addressed in  instruction
	80-99% of pre-test results on each learning goal addressed in  instruction including accommodations for diverse learners 
	All (100%) pre-test results on each learn-ing goal addressed in  instruction including accommodations for high achieving and low achieving diverse learners 
	

	Assessments & Analysis of Student Learning 
	Clarity and
Accuracy of
Graphs
ACEI 4.0
	Some tables and graphs are not clear and accurate; they do not accurately reflect the data;
appropriate titles on 0-79% of tables and graphs; 0-79% of table column and row headings appropriately labeled;  both axes of 0-79% graphs appropriately labeled
	All (100%) tables and graphs are understandable and contain few errors in representation; appropriate titles on 80-99% of tables and graphs; 80-99% of table column and row headings appropriately labeled;  both axes of 80-99% graphs appropriately labeled
	All (100%) of tables and graphs are easy to understand and contain no errors in representation; appropriate titles on all (100%) of tables and graphs; all (100%) table column and row headings appropriately labeled;  both axes of all (100%) graphs appropriately labeled
	

	Analysis of Student Learning
	Interpretations of Data (Summary of Tables and Charts)
ACEI 4.0, 5.1
	0-79% of analysis is accu​rate; conclusions were missed; evidence  of the impact on student learning for 0-79% of learning goals is presented
	80-99% of analysis is technically accurate;  evidence  of the impact on student learning for 80-99% of learning goals is presented 
	100% of analysis is technically accurate, meaningful and includes multiple representations of evidence of impact on student learning 
	

	Analysis of Student Learning
	Evidence of Impact on Student Learning
ACEI 4.0, 5.1
	Little evidence is pro​vided on who achieved and made progress toward the

learning goals for whole class, sub​group and individual
	Adequate evidence is pro​vided on who achieved and made

progress toward the

learning goals for whole class, sub​group and individual
	Multiple representa-tions of evidence is provided on who achieved and made progress toward the

learning goals for whole class, sub​group, and individual
	

	Reflection & Self-Evaluation
	Interpretation of Student Learning
ACEI  5.1
	Uses little or no data and few reasons provided to explain student performance; minimally addresses areas of most and least improvement
	Uses data to provide adequate reasons, including teacher reasons, why students met or did not meet the learning goals; uses data to identify and explain areas of most and least improvement
	Uses data to provide in-depth analysis of reasons, including teacher reasons, why students met or did not meet the learning goals; uses data to identify and explain areas of most and least improvement
	

	Reflection & Self-Evaluation
	Effective Instruction and Assessment
ACEI 5.1
	Uses little or no data to identify activities or assessments; provides little or no explanation for why some activities or assessments were more successful than others
	Uses data to identify activities and assess-ments that were successful or not; provides adequate explanation why some activities or assessments were more successful than others
	Uses data to identify the most and the least successful activities and assessments; provides an in-depth analysis and plausible reasons for their success or failure
	

	Reflection & Self-Evaluation
	Implications for Future Teaching
ACEI 3.1, 3.2, 3.4, 5.1
	Uses data to provide inappropriate or no ideas for redesigning instruc​tion, teaching and assessing this content;  offers inade​quate explanation of why these changes would improve student achievement of each learning goal
	Uses data to provide specific ideas for

redesigning instruc​tion, teaching and assessing this content;  offers an ade​quate explanation of why these changes would improve student achievement of each learning goal
	Uses data to provide detailed description of specific ideas for redesigning instruc​tion, teaching and assessing this content; explains why each of these changes would improve student achievement of each learning goal
	

	Reflection & Self-Evaluation
	Implications for Professional Development
ACEI  5.1, 5.2
	Does not clearly identify areas for improvement; or does not link teacher professional growth with student achievement; or provides a poor or no plan to improve in these areas
	Identifies areas for improvement; uses data to explain how professional growth in these areas will improve student achievement; identifies and describes general activities to improve in these areas.
	Identifies at least 2 areas for improvement; uses data to explain how professional growth in these areas will improve student achievement of LGs; identifies and describes at least 2 specific professional activities to improve in these areas.
	

	
	Writing proficiency

(must score at the acceptable level or the report must be rewritten) 
	Developing or Needs Assistance writing level; addresses topic, but contains irrelevant details; relies on gene​ralities rather than specifics; difficult to follow, lacks focus, or development; uses general,  inconsistent  and/or imprecise lan​guage; unclear sen​tences; repeated er​rors in grammar/ usage, punctuation, capitalization, and/or spelling that distract the reader; not neat 
	Advanced writing level; addresses the topic using relevant details, reasons and examples; language is usually precise; sentences are generally clear; may contain errors in grammar/ usage, punctuation, capitalization, and/or spelling that are not distracting to the reader; neat  throughout

	Professional writing level; clearly addresses each topic; provides convincing elaboration through specific and relevant details, reasons, and examples; Uses precise language; sentences are clear; very few errors in grammar/ usage, punctuation, capitalization, and/or spelling; exceptionally neat throughout 
	

	
	Over-all Score
	0-54
	55-62
	63-69
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